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Introduction

Louisiana Believes embraces the principle that all children can achieve at  
high levels. Louisiana Believes also promotes the idea that Louisiana’s 
educators should be empowered to make decisions to support the success 
of their students. In keeping with these values, the Department has created 
documents with sample test items to help prepare teachers and students for 
the EOC tests. These documents reflect the State’s commitment to consistent 
and rigorous assessments and provide educators and families with clear 
information about expectations for student performance.

Purpose of this Document
Teachers are encouraged to use the sample items presented in this document 
in a variety of ways to gauge student learning and to guide instruction and 
development of classroom assessments. The document includes multiple-choice  
items and a task with five historical documents that students use to answer 
two multiple-choice items and an extended-response item. Sample student 
responses are included. These items exemplify what students scoring at 
specified achievement levels should know and be able to do. A discussion of 
each item highlights the knowledge and skills the item is intended to measure.

As you review the items, it is important to remember that a student’s achievement 
level is based on his or her total test score (cumulative score for all questions 
in the test), not on one particular item or session, and that the sample items 
included in this document represent a portion of the body of knowledge and 
skills measured by the EOC test.

U.S. History Administration
The U.S. History EOC test is administered to students who have completed  
the following course:

• U.S. History: course code 220403
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EOC Achievement Levels
Student scores for the U.S. History EOC test are reported at four achievement 
levels: Excellent, Good, Fair, and Needs Improvement. General definitions of the 
EOC achievement levels are shown below.

EOC Achievement-Level Definitions

Excellent: A student at this achievement level has demonstrated mastery of 
course content beyond Good.

Good: A student at this achievement level has demonstrated mastery of 
course content and is well prepared for the next level of coursework in the 
subject area.

Fair: A student at this achievement level has demonstrated only the 
fundamental knowledge and skills needed for the next level of coursework in 
the subject area.

Needs Improvement: A student at this achievement level has not 
demonstrated the fundamental knowledge and skills needed for the next level 
of coursework in the subject area.

The U.S. History EOC test contains forty-six multiple-choice items and one 
task that includes multiple-choice items and an extended-response item. 
In addition, some field test items are embedded so that new forms can be 
developed for future use.

Multiple-choice items assess knowledge, conceptual understanding, and 
application of skills. They consist of an interrogatory stem followed by four 
answer options and are scored as correct or incorrect. 

Extended-response items require students to develop a multi-paragraph written 
response in which they construct an argument and support the argument with 
evidence from provided primary source documents and their own background 
knowlege. The U.S. History EOC extended-response item is scored on a scale 
of 0 to 4 points. The general extended-response rubric provides descriptors for 
each score point.
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Extended-Response Rubric
Score Description

4 The student’s response
• constructs a sophisticated argument; 
• supports the argument with ample, well-chosen evidence;
• addresses and demonstrates understanding of four of the documents; 
• integrates a substantial amount of relevant information beyond what is 

provided in the documents;
• contains valid historical understandings and interpretations with no 

errors significant enough to detract from the argument.
3 The student’s response

• constructs an acceptable argument;
• supports the argument with sufficient and appropriate evidence;
• addresses and demonstrates understanding of three of the documents;
• integrates adequate relevant information beyond what is provided in the 

documents; 
• contains mostly valid historical understandings and interpretations, 

although less important ideas or details may be overlooked or 
misunderstood.

2 The student’s response
• constructs a weak and/or flawed argument; 
• supports the argument with limited and/or uneven evidence;
• addresses and demonstrates understanding of two of the documents;
• integrates some relevant information beyond what is provided in the 

documents;
• contains some valid historical understandings and interpretations, but a 

few significant errors may be present.
1 The student’s response

• must include at least one valid historical understanding or interpretation 
that addresses the prompt and is stated in the student’s own words; 

• must demonstrate a minimal understanding of the topic;
• may contain several significant errors.

0 The student’s response is incorrect, irrelevant, too brief to evaluate, or blank.

Prior to December 2013, it was possible for a student to earn a total of  
50 points on the U.S. History EOC test. This will increase to 52 points in  
the December 2013 and May 2014 administrations when two additional 
multiple-choice items associated with the task will be added to Session 2.  
The number of raw-score points that a student has to achieve in order to reach 
each achievement level varies slightly, given the difficulty of a particular form 
of the test. The table on page 4 shows the raw-score ranges for the forms that 
were administered in spring 2013.
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Raw-Score Ranges for the Spring 2013 U.S. History EOC Test

Achievement Level Raw-Score Range*
Excellent 38–50
Good 27–37
Fair 19–26
Needs Improvement   0–18
*  For December 2013 and May 2014, the total possible points  

will increase to 52.

Testing Materials
Students taking the U.S. History EOC test have access to scratch paper and 
pencils provided by test administrators. These materials can be used by 
students during all three sessions of the U.S. History EOC test.
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Multiple-Choice Items

This section presents ten multiple-choice items selected to illustrate the type 
of skills and knowledge students would need to perform at three of the four 
achievement levels used to report EOC results—Excellent, Good, and Fair. 
Examples of Needs Improvement work are not included; by definition, work 
classified as Needs Improvement exhibits a narrower range of knowledge and 
skills than work classified as Fair. Information shown for each item includes

• the standard,

• the GLE each item measures,

• the achievement level,

• the correct answer, and

• commentary on the skills and knowledge measured by the item.
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Standard 2: Western Expansion to Progressivism
US GLE 2.3: Describe the causes of the political, social, and 

economic problems encountered by farmers on the 
western frontier and critique the solutions developed 
by the Populist movement

Achievement Level: Excellent

Use the graphic organizer to answer the question.

  

Railroads had high
fees to ship goods to
market.

The practice of
sharecropping 
caused farmers to
become trapped in a
cycle of debt.

Overproduction of
cotton and tobacco
led to declining prices 
and exhaustion of
the soil.

?

Which statement best completes the graphic organizer?

 A.  The government authorized the unlimited coinage of 
silver to help farmers.

* B.  Farmers organized the Grange movement and the 
Populist Party.

 C.  Populists demanded that the government help farmers 
by raising tariffs.

 D.  The government demanded that farmers slaughter 
livestock to increase prices.

*correct answer

This item would most likely be answered correctly by students who score at the 
Excellent level. This item requires students to interpret and complete a graphic 
organizer illustrating multiple factors that contributed to the formation of the 
Grange movement and the Populist Party.
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Option A represents the misconception that a common demand of the 
Populist Party, the unlimited coinage of silver, was actually met by the federal 
government. Option C is a demand more often associated with manufacturing 
interests than farmers during this time. Option D describes a scenario that did 
not occur.

Option B is the correct answer. The combination of high shipping fees, high 
debt loads, and overproduction of certain crops contributed to the formation  
of the Grange movement and the Populist Party.
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Standard 4: Becoming a World Power through World War II
US GLE 4.2: Examine the economic policies, attacks on civil 

liberties, and the presidential administrations of the 
1920s and explain how each reflected a return to 
isolationism

Achievement Level: Excellent

Use the table to answer the question.

  

Immigration to
the United States

Year

1915 326,700

Total Number
of Immigrants

1920 430,001
1925 294,314
1930 241,700
1935 34,956
1940 70,756
1945 38,119
1950 249,187

Source: U.S. Census Bureau 

Which statement is best supported by the information shown 
in the table?

 A.  The United States increased quotas for war refugees 
during World War II.

 B.  The United States halted immigration in the years 
following World War I.

* C.  The United States passed restrictive immigration laws 
in the 1920s.

 D.  The United States abandoned isolationism when the 
Great Depression began.

*correct answer

This item would most likely be answered correctly by students who score at the 
Excellent level. This item requires students to observe a trend from a table and 
apply outside knowledge of the time period to draw a conclusion about events 
and demographic shifts of that time.
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Option A suggests that total immigration should increase, rather than 
decrease, between 1940 and 1945. Option B suggests that total immigration 
should be very low, rather than high, in 1920 and perhaps 1925. Option D 
suggests that total immigration should increase, rather than decrease, between 
1930 and 1935.

Option C is the correct answer. Restrictive immigration laws passed during the 
1920s reflected a common anti-immigrant sentiment at the time and resulted 
in steadily decreasing immigration from 1920 to 1935.
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Standard 6: The Modern Age
US GLE 6.4: Describe events that changed American people’s 

perceptions of government over time
Achievement Level: Excellent

When the United States invaded Iraq in 2003, the majority  
of U.S. citizens supported the action. Which issue caused  
some U.S. citizens to lose support for the invasion over time?

 A.  the inability of U.S. forces to capture Saddam Hussein

 B.  the refusal of Congress to authorize the invasion

* C.  the lack of evidence for weapons of mass destruction  
in Iraq

 D.  the unwillingness of the United States to help rebuild Iraq

*correct answer

This item would most likely be answered correctly by students who score at 
the Excellent level. This item requires students to identify a main reason why 
Americans lost support for the second Iraq War.

Option A is inaccurate because U.S. forces captured Saddam Hussein quickly, 
but it may appeal to students who confuse Saddam Hussein with Osama bin 
Laden. Option B expresses a concern about some military actions, but the 
invasion of Iraq in 2003 was authorized by Congress. Option D is inaccurate 
because the United States did help rebuild Iraq.

Option C is the correct answer. Although one of the main stated reasons used 
to justify the invasion to the public was the likelihood of weapons of mass 
destruction, such weapons were not found in Iraq, contributing to public 
disillusionment.
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Standard 2: Western Expansion to Progressivism
US GLE 2.8: Identify the goals of Progressivism; describe the 

influence of the muckrakers, political leaders, and 
intellectuals; and evaluate the movement’s successes 
and failures

Achievement Level: Good

Use the excerpt to answer the question.

  

Mr. Rockefeller has not squandered his income. 
He has applied it for thirty-five years to accumulating 
not only oil property but real estate—railroad stock, 
iron mines, copper mines, anything and everything 
which could be bought cheap by temporary 
depressing and made to yield rich by his able 
management. For thirty-five years he has worked 
for special privileges giving him advantages over 
competitors, . . . for thirty-five years he has 
depreciated values when necessary to get his prey.

—Ida Tarbell, “John D. Rockefeller:
A Character Study,” McClure’s Magazine, 1905

Based on the excerpt, which conclusion can best be reached? 

 A. Ida Tarbell practiced yellow journalism.

 B. Ida Tarbell supported the interests of the wealthy.

* C. Ida Tarbell wrote muckraking journalism.

 D. Ida Tarbell opposed government reforms of commerce.

*correct answer

This item would most likely be answered correctly by students who score at 
the Good level and above. This item requires students to identify an example of 
muckraking journalism from a quotation.

Option A confuses yellow journalism with muckraking journalism. Option B  
incorrectly interprets the quotation as supporting the interests of the wealthy. 
Option D incorrectly interprets the quotation as opposing government 
regulatory reforms.

Option C is the correct answer. In the quotation, Ida Tarbell describes business  
and lobbying activities of John D. Rockefeller, which is an example of muckraking  
journalism.
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Standard 3: Isolationism through the Great War
US GLE 3.1: Analyze the causes of U.S. imperialistic policies 

and describe both the immediate and long-term 
consequences upon newly acquired territories

Achievement Level: Good

Use the map to answer the question.

  

N

S

W E

The Caribbean and Central America

A

B

D

C

Which letter on the map represents a territory acquired by the 
United States as a result of the Spanish-American War? 

 A. A

 B. B

 C. C

* D. D

*correct answer

This item would most likely be answered correctly by students who score at 
the Good level and above. This item requires students to use a map to identify 
territories acquired by the United States after the Spanish-American War.

Options A, B, and C represent Mexico, Nicaragua, and Venezuela, respectively. 
The United States did not acquire any of these places as a result of the 
Spanish-American War.

Option D is the correct answer. Option D represents Puerto Rico. As part of the 
treaty that ended the Spanish-American War, the United States forced Spain  
to cede Puerto Rico to the United States.
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Standard 4: Becoming a World Power through World War II
US GLE 4.4: Examine the causes of the Great Depression and its 

effects on the American people and evaluate how the 
Hoover administration responded to this crisis

Achievement Level: Good

Use the excerpt to help answer the question.

  

One evening several of us sat around an open 
campfire and one of the shanty dwellers remarked 
that “We must have a name for this place, we 
cannot call it ‘any old thing.’” Another man 
remarked, “This is the era of Hoover prosperity; 
let’s call this place ‘Hooverville.’” So the name, 
“Hooverville,” given through sarcasm to President 
Hoover, has clung to the place ever since.

      —Jesse Jackson, “Mayor” of Hooverville,
                 The Story of Seattle’s Hooverville (1935)

For which reason were shantytowns most likely called 
“Hoovervilles” during the Great Depression? 

*	A.	 	The	inhabitants	blamed	their	financial	burdens	on	
President Hoover. 

 B.  The shantytowns began to appear at the time of the 
building of the Hoover Dam. 

 C.  The inhabitants wanted to honor the economic policies 
of President Hoover. 

 D.  The shantytowns resembled public housing built during 
the Hoover administration. 

*correct answer

This item would most likely be answered correctly by students who score at 
the Good level and above. This item requires students to explain, with the help 
of a quotation, why shantytowns were called “Hoovervilles” during the Great 
Depression.

Option B incorrectly relates the term “Hooverville” to the construction of 
the Hoover Dam. Option C fails to include the sarcastic nature of the term 
“Hooverville.” Option D confuses time periods and incorrectly suggests 
that significant public housing projects were completed during the Hoover 
administration.
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Option A is the correct answer. During the Hoover administration, many 
Americans faced great economic hardships and were dissatisfied with President 
Hoover’s response to their troubles. Shantytowns were called “Hoovervilles” as 
a reflection of this dissatisfaction.



U.S. History EOC Sample Test Items—October 2013 15

Standard 4: Becoming a World Power through World War II
US GLE 4.3: Describe the impact of major technological innovations 

and scientific theories of the 1920s on American society
Achievement Level: Good

Use the graphic organizer to answer the question.

  

John Scopes was placed on trial for 
teaching the theory of evolution in a 
Tennessee school.

?

During the trial, attorneys Clarence 
Darrow and William Jennings Bryan
debated evolution.

The graphic organizer describes events related to the  
1925 Scopes Trial. Which statement best completes the 
graphic organizer?

 A.  The federal government banned the teaching of 
scientific	theory	in	schools.

 B.  The major political parties adopted anti-evolution 
platforms.

* C.  The trial highlighted tensions between modern and 
traditional values in American society.

 D.  The trial resulted in the decline of religious 
fundamentalism in American society.

*correct answer

This item would most likely be answered correctly by students who score at the 
Good level and above. This item requires students to complete a flow chart with 
an outcome of the 1925 Scopes Trial.

Options A, B, and D describe events that did not occur. There were no major 
federal legislative (option A) or political party platform (option B) changes as a 
result of the Scopes Trial. Religious fundamentalism was strong in American 
society both before and after the trial (option D).

Option C is the correct answer. The highly publicized and theatrical nature of 
the Scopes Trial brought to light underlying differences between people who 
believed evolution should or should not be taught in American public schools.
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Standard 2: Western Expansion to Progressivism
US GLE 2.7: Examine the social, political, and economic struggles 

of a growing labor force that resulted in the formation 
of labor unions and evaluate their attempts to improve 
working conditions

Achievement Level: Fair

Use the political cartoon to answer the question.

  Source: Library of Congress (c.1912).

Which statement best explains the meaning of the political cartoon? 

 A.  Child laborers required constant supervision from employers. 

 B.  Employers provided occupational training to child laborers. 

	 C.	 	Child	laborers	benefited	from	the	jobs	provided	by	employers.

* D.  Employers exploited the work of child laborers for their own greed. 

*correct answer
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This item would most likely be answered correctly by students who score at the 
Fair level and above. This item requires students to interpret a simple political 
cartoon.

Options A, B, and C represent misunderstandings of the cartoon. In the cartoon, 
a large hand marked “child labor employer” is shown crushing some ragged, 
malnourished children while wearing an expensive ring. The cartoon does not 
suggest the need for supervision (option A), the provision of occupational training 
(option B), or the benefits of child labor (option C).

Option D is the correct answer. The cartoon suggests that child labor employers 
grew wealthy while the children they employed suffered.
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Standard 5: Cold War Era
US GLE 5.1: Analyze the impact of U.S. domestic and foreign 

policy on Cold War events during the 1940s and 
1950s and explain how these policies attempted to 
contain the spread of communism

Achievement Level: Fair

Use the map to help answer the question.

For which purpose was the North Atlantic Treaty Organization 
(NATO) mainly founded in 1949?

* A.  to keep the Soviet Union from taking over western 
Europe 

 B.  to encourage trade among western European and 
North American states 

 C. to repair damage to infrastructure caused by World War II

 D. to provide housing for World War II refugees 

*correct answer

This item would most likely be answered correctly by students who score at  
the Fair level and above. This item requires students to identify the main 
purpose of the North Atlantic Treaty Organization (NATO) with the help of  
a map of founding member states.
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Option B confuses the purpose of NATO with the purpose of various free trade 
organizations and agreements. Options C and D incorrectly assume that NATO 
was formed to solve immediate social problems caused by World War II, such 
as infrastructure damage (option C) and housing (option D).

Option A is the correct answer. NATO was formed to help member countries 
cooperate, remain democratic, and protect themselves from the threat of 
communism.
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Standard 3: Isolationism through the Great War
US GLE 3.4: Explain how the U.S. government financed WWI, 

managed the economy, and directed public support 
for the war effort

Achievement Level: Fair

In World War I, the federal government issued war bonds 
during liberty bond campaigns. What was the main purpose 
of war bonds?

 A. to tax the wealthy for the war

* B. to raise money for the war effort

 C. to bankrupt the Central Powers during the war

 D. to pay back war loans from the Allies

*correct answer

This item would most likely be answered correctly by students who score 
at the Fair level and above. This item requires students to identify the main 
purpose of war bonds during World War I.

Option A confuses bonds with taxes. Option C confuses bonds with measures 
that damage a foreign nation’s economy, such as sanctions or reparations. 
Option D mistakenly assumes that the United States borrowed money from 
the Allies, when in fact the Allies borrowed money from the United States.

Option B is the correct answer. Bonds were issued during World War I to raise 
money to pay for the war effort.
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Task

This section presents a task that includes five documents, two multiple-choice 
items, one extended-response item, the U.S. History Extended-Response 
Checklist, information used to score the extended-response item, and samples 
of student responses.

Standard 5: Cold War Era
US GLE 5.4: Describe the role and importance of the civil rights 

movement in the expansion of opportunities for 
African Americans in the United States
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DOCUMENT 1

Montgomery Bus Boycott Begins

On December 3 and 4, 1955, African American activists in 
Montgomery County distributed thousands of leaflets with 
this message.

This is for Monday, December 5, 1955

Another Negro woman has been arrested and thrown in jail 
because she refused to get up out of her seat on the bus for 
a white person to sit down.

It is the second time since the Claudette Colvin case that 
a Negro woman has been arrested for the same thing. 
This has to be stopped.

Negroes have rights, too, for if Negroes did not ride the 
buses, they could not operate. Three-fourths of the riders are 
Negroes, yet we are arrested, or have to stand over empty 
seats. If we do not do something to stop these arrests, they 
will continue. The next time it may be you, 
or your daughter, or mother.

This woman’s case will come up on Monday. We are, therefore, 
asking every Negro to stay off the buses Monday in protest 
of the arrest and trial. Don’t ride the buses to work, to town, 
to school, or anywhere on Monday.

You can afford to stay out of school for one day if you have 
no other way to go except by bus.

You can also afford to stay out of town for one day. 
If you work, take a cab, or walk. But please, children and 
grown-ups, don’t ride the bus at all on Monday. Please stay 
off of all buses Monday.    
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DOCUMENT 2

Supreme Court Decision
Browder v. Gayle
June 19, 1956

After trial on the merits and careful consideration of the 
evidence… the Court, being fully advised in the promises, 
found in an opinion handed down on June 5, 1956, that the 
enforced segregation of Negro and white passengers on 
motor buses operating in the City of Montgomery as required 
by Section 301 (31a, 31b and 31c) of Title 48, Code of 
Alabama, 1940, as amended, and Sections 10 and 11 of 
Chapter 6 of the Code of the City of Montgomery, 1952, 
violates the Constitution and laws of the United States.

[These statutes and ordinances] are unconstitutional and 
void in that they deny and deprive plaintiffs and other Negro 
citizens similarly situated of the equal protection of the laws 
and due process of law secured by the Fourteenth 
Amendment to the Constitution of the United States. . . .

The defendants . . . are hereby permanently enjoined and 
restrained [forbidden] from enforcing the aforesaid statutes 
and ordinances or any other statutes or ordinances which 
may require plaintiffs or any other Negroes similarly situated 
to submit to segregation in the bus transportational facilities 
in the City of Montgomery.
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Excerpt from “Letter from Birmingham Jail”

Dr. Martin Luther King Jr. wrote the “Letter from Birmingham Jail” 
in 1963. He was in jail for leading a nonviolent protest against 
racial discrimination. He wrote this letter in response to a 
statement made by eight white religious leaders challenging his 
protest methods.

You may well ask, “Why direct action? Why sit-ins, marches 
and so forth? Isn’t negotiation a better path?” You are quite 
right in calling for negotiation. Indeed, this is the very purpose 
of direct action. Nonviolent direct action seeks to create such 
a crisis and foster such a tension that a community which has 
constantly refused to negotiate is forced to confront the issue. 
It seeks to so dramatize the issue that it can no longer be 
ignored. My citing the creation of tension as part of the work 
of the nonviolent-resister may sound rather shocking. But I 
must confess that I am not afraid of the word “tension.” 
I have earnestly opposed violent tension, but there is a type 
of constructive, nonviolent tension which is necessary for 
growth.

The purpose of our direct-action program is to create a 
situation so crisis-packed that it will inevitably open the door to 
negotiation. I therefore concur with you in your call for 
negotiation. Too long has our beloved Southland been bogged 
down in a tragic effort to live in monologue rather than 
dialogue.

You express a great deal of anxiety over our willingness to 
break laws. This is certainly a legitimate concern. Since we so 
diligently urge people to obey the Supreme Court’s decision 
of 1954 outlawing segregation in the public schools, at first 
glance it may seem rather paradoxical for us consciously to 
break laws. One may well ask: “How can you advocate 
breaking some laws and obeying others?” The answer lies 
in the fact that there are two types of laws: just and unjust. 
I would be the first to advocate obeying just laws. One has 
not only a legal but a moral responsibility to obey just laws. 
Conversely, one has a moral responsibility to disobey unjust 
laws. I would agree with St. Augustine that “an unjust law is 
no law at all.”

Any law that uplifts human personality is just. Any law that 
degrades human personality is unjust. All segregation statutes 
are unjust because segregation distorts the soul and 
damages the personality. It gives the segregator a false sense 
of superiority and the segregated a false sense of inferiority.

I hope you are able to see the distinction I am trying to point 
out. In no sense do I advocate evading or defying the law, 
as would the rabid segregationist. That would lead to anarchy. 
One who breaks an unjust law must do so openly, lovingly, 
and with a willingness to accept the penalty. I submit that an 
individual who breaks a law that conscience tells him is unjust 
and who willingly accepts the penalty of imprisonment in order 
to arouse the conscience of the community over its injustice, 
is in reality expressing the highest respect for law.

The way of nonviolence became an integral part of our 
struggle. If this philosophy had not emerged, by now many 
streets of the South would, I am convinced, be flowing with 
blood. And I am further convinced that if our white brothers 
dismiss as “rabble-rousers” and “outside agitators” those of 
us who employ nonviolent direct action, and if they refuse to 
support our nonviolent efforts, millions of Negroes will, out of 
frustration and despair, seek solace and security in 
black-nationalist ideologies—a development that would 
inevitably lead to a frightening racial nightmare.

DOCUMENT 3
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DOCUMENT 3 continued

Excerpt from “Letter from Birmingham Jail”

Dr. Martin Luther King Jr. wrote the “Letter from Birmingham Jail” 
in 1963. He was in jail for leading a nonviolent protest against 
racial discrimination. He wrote this letter in response to a 
statement made by eight white religious leaders challenging his 
protest methods.

You may well ask, “Why direct action? Why sit-ins, marches 
and so forth? Isn’t negotiation a better path?” You are quite 
right in calling for negotiation. Indeed, this is the very purpose 
of direct action. Nonviolent direct action seeks to create such 
a crisis and foster such a tension that a community which has 
constantly refused to negotiate is forced to confront the issue. 
It seeks to so dramatize the issue that it can no longer be 
ignored. My citing the creation of tension as part of the work 
of the nonviolent-resister may sound rather shocking. But I 
must confess that I am not afraid of the word “tension.” 
I have earnestly opposed violent tension, but there is a type 
of constructive, nonviolent tension which is necessary for 
growth.

The purpose of our direct-action program is to create a 
situation so crisis-packed that it will inevitably open the door to 
negotiation. I therefore concur with you in your call for 
negotiation. Too long has our beloved Southland been bogged 
down in a tragic effort to live in monologue rather than 
dialogue.

You express a great deal of anxiety over our willingness to 
break laws. This is certainly a legitimate concern. Since we so 
diligently urge people to obey the Supreme Court’s decision 
of 1954 outlawing segregation in the public schools, at first 
glance it may seem rather paradoxical for us consciously to 
break laws. One may well ask: “How can you advocate 
breaking some laws and obeying others?” The answer lies 
in the fact that there are two types of laws: just and unjust. 
I would be the first to advocate obeying just laws. One has 
not only a legal but a moral responsibility to obey just laws. 
Conversely, one has a moral responsibility to disobey unjust 
laws. I would agree with St. Augustine that “an unjust law is 
no law at all.”

Any law that uplifts human personality is just. Any law that 
degrades human personality is unjust. All segregation statutes 
are unjust because segregation distorts the soul and 
damages the personality. It gives the segregator a false sense 
of superiority and the segregated a false sense of inferiority.

I hope you are able to see the distinction I am trying to point 
out. In no sense do I advocate evading or defying the law, 
as would the rabid segregationist. That would lead to anarchy. 
One who breaks an unjust law must do so openly, lovingly, 
and with a willingness to accept the penalty. I submit that an 
individual who breaks a law that conscience tells him is unjust 
and who willingly accepts the penalty of imprisonment in order 
to arouse the conscience of the community over its injustice, 
is in reality expressing the highest respect for law.

The way of nonviolence became an integral part of our 
struggle. If this philosophy had not emerged, by now many 
streets of the South would, I am convinced, be flowing with 
blood. And I am further convinced that if our white brothers 
dismiss as “rabble-rousers” and “outside agitators” those of 
us who employ nonviolent direct action, and if they refuse to 
support our nonviolent efforts, millions of Negroes will, out of 
frustration and despair, seek solace and security in 
black-nationalist ideologies—a development that would 
inevitably lead to a frightening racial nightmare.
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Source: Library of Congress

Photo of Civil Rights March on Washington, D.C., August 1963

DOCUMENT 4
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Excerpts from President Lyndon B. Johnson’s
Radio and Television Remarks

Upon Signing the Civil Rights Bill, 
July 2, 1964

My fellow Americans:
I am about to sign into law the Civil Rights Act of 1964. I want to 
take this occasion to talk to you about what that law means to 
every American.
We believe that all men are entitled to the blessings of liberty. 
Yet millions are being deprived of those blessings—not because 
of their own failures, but because of the color of their skin.
The reasons are deeply imbedded in history and tradition and 
the nature of man. We can understand—without rancor or 
hatred—how this all happened.
But it cannot continue. Our Constitution, the foundation of our 
Republic, forbids it. The principles of our freedom forbid it. 
Morality forbids it. And the law I will sign tonight forbids it.
The purpose of the law is simple.
It does not restrict the freedom of any American, so long as he 
respects the rights of others.
It does not give special treatment to any citizen.
It does say the only limit to a man’s hope for happiness, and for 
the future of his children, shall be his own ability.
It does say that there are those who are equal before God shall 
now also be equal in the polling booths, in the classrooms, in 
the factories, and in hotels, restaurants, movie theaters, and 
other places that provide service to the public.
I am taking steps to implement the law under my constitutional 
obligation to “take care that the laws are faithfully executed.”
We must not approach the observance and enforcement of this 
law in a vengeful spirit. Its purpose is not to punish. Its purpose 
is not to divide, but to end divisions—divisions which have all 
lasted too long. Its purpose is national, not regional.
Its purpose is to promote a more abiding commitment to 
freedom, a more constant pursuit of justice, and a deeper 
respect for human dignity.
We will achieve these goals because most Americans are 
law-abiding citizens who want to do what is right.
This is why the Civil Rights Act relies first on voluntary 
compliance, then on the efforts of local communities and States 
to secure the rights of citizens. It provides for the national 
authority to step in only when others cannot or will not do the job.
This Civil Rights Act is a challenge to all of us to go to work in 
our communities and our States, in our homes and in our hearts, 
to eliminate the last vestiges of injustice in our beloved country.
So tonight I urge every public official, every religious leader, every 
business and professional man, every workingman, every 
housewife—I urge every American—to join in this effort to bring 
justice and hope to all our people—and to bring peace to our land.
My fellow citizens, we have come now to a time of testing. We 
must not fail.

DOCUMENT 5
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DOCUMENT 5 continued

Excerpts from President Lyndon B. Johnson’s
Radio and Television Remarks

Upon Signing the Civil Rights Bill, 
July 2, 1964

My fellow Americans:
I am about to sign into law the Civil Rights Act of 1964. I want to 
take this occasion to talk to you about what that law means to 
every American.
We believe that all men are entitled to the blessings of liberty. 
Yet millions are being deprived of those blessings—not because 
of their own failures, but because of the color of their skin.
The reasons are deeply imbedded in history and tradition and 
the nature of man. We can understand—without rancor or 
hatred—how this all happened.
But it cannot continue. Our Constitution, the foundation of our 
Republic, forbids it. The principles of our freedom forbid it. 
Morality forbids it. And the law I will sign tonight forbids it.
The purpose of the law is simple.
It does not restrict the freedom of any American, so long as he 
respects the rights of others.
It does not give special treatment to any citizen.
It does say the only limit to a man’s hope for happiness, and for 
the future of his children, shall be his own ability.
It does say that there are those who are equal before God shall 
now also be equal in the polling booths, in the classrooms, in 
the factories, and in hotels, restaurants, movie theaters, and 
other places that provide service to the public.
I am taking steps to implement the law under my constitutional 
obligation to “take care that the laws are faithfully executed.”
We must not approach the observance and enforcement of this 
law in a vengeful spirit. Its purpose is not to punish. Its purpose 
is not to divide, but to end divisions—divisions which have all 
lasted too long. Its purpose is national, not regional.
Its purpose is to promote a more abiding commitment to 
freedom, a more constant pursuit of justice, and a deeper 
respect for human dignity.
We will achieve these goals because most Americans are 
law-abiding citizens who want to do what is right.
This is why the Civil Rights Act relies first on voluntary 
compliance, then on the efforts of local communities and States 
to secure the rights of citizens. It provides for the national 
authority to step in only when others cannot or will not do the job.
This Civil Rights Act is a challenge to all of us to go to work in 
our communities and our States, in our homes and in our hearts, 
to eliminate the last vestiges of injustice in our beloved country.
So tonight I urge every public official, every religious leader, every 
business and professional man, every workingman, every 
housewife—I urge every American—to join in this effort to bring 
justice and hope to all our people—and to bring peace to our land.
My fellow citizens, we have come now to a time of testing. 
We must not fail.
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Click on the Source buttons at the top of the screen. Read the source 
documents about the civil rights movement before answering the 
questions. As you read the documents, think about the role of civil 
rights activists and leaders in changing American society.

Part A
In “Letter from Birmingham Jail” (document 3), Dr. King warns that a 
refusal to support nonviolent efforts will lead African Americans to “seek 
solace and security in black-nationalist ideologies.” 

Which leader was most closely associated with these ideologies? 

 A. Thurgood Marshall

* B. Malcolm X

 C. Rosa Parks 

 D. A. Philip Randolph

Type the letter of the correct response (A, B, C, or D) in the box.

Λ
V

Part B
Which statement best describes a concern that many leaders of the civil 
rights movement had about civil rights legislation?

* A. It might not produce real change.

 B. It might not affect recent immigrants.

 C. It could sway public opinion. 

 D. It could impact federal budgets.

Type the letter of the correct response (A, B, C, or D) in the box.

Λ
V

*correct answer
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Part C 
The following question requires you to write an extended response that 
integrates information from documents 1 through 5 with your knowledge of 
U.S. history. For instructions on what to include and how to organize your 
response, click on the Extended-Response Checklist button at the top of 
the screen.

Analyze the role of civil rights activists and leaders in causing change 
at the federal level. In your response, address the effectiveness of 
federal action on civil rights issues during the period from 1954 
through 1965.

Λ

(student enters response in text box) –– – –

V
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U.S. History Extended-Response Checklist 

As you write your response, remember these important points:
●	 Show	an	in-depth	understanding	of	the	topic.
●	 	Support	your	ideas	with	well-chosen	evidence	from	all	of	the	relevant	

documents.
●	 	Support	your	ideas	thoroughly	with	facts	from	your	own	knowledge	of	the	

topic, beyond the information that is given in the documents.
●	 Communicate	your	ideas	clearly.
●	 	Compose	a	response	that	is	long	enough	to	fully	answer	the	question;	 

this will likely require multiple paragraphs.

Follow the steps below to help you write a successful extended response.

Step 1: Planning
□ Read the question carefully.
□  Review the documents and take notes that will help you create your 

response.
□ Think about what you want to write before you begin.
□  Use the paper provided by your test administrator for planning your 

response and/or writing your rough draft.

Step 2: Drafting
□ Type your essay in the space provided.
□  Use the Enter key to begin a paragraph, and then use the Tab key or the 

space bar to indent the paragraph.
□  Include evidence from the documents as well as your own knowledge of 

the topic to support your ideas.
□ Put your ideas in a logical order.

Step 3: Revising and Proofreading
□  Review the requirements listed above to make sure you have covered all 

the points.
□ Reread your response.
□ Develop your ideas in more detail if needed.
□ Rearrange ideas or change words to make your meaning clearer.
□	 Reread	your	final	draft	and	correct	any	errors	you	find.
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Scoring Information

Scoring Rubric
The response should be scored holistically on its historical analysis and 
content. Each response should be given the score that corresponds to the set of 
bulleted descriptors that best describes the response.

Score U.S. History Task Rubric—Civil Rights Movement
4 The student’s response

• constructs a sophisticated argument that
 ○  provides an in-depth analysis of the role of civil rights activists and 

leaders in causing change at the federal level, and
 ○  thoroughly addresses the effectiveness of federal action on civil rights 

issues during the period from 1954 through 1965;
• supports the argument with ample, well-chosen evidence that

 ○  addresses and demonstrates understanding of at least four of the 
documents, and

 ○  integrates a substantial amount of relevant information beyond what 
is provided in the documents;

• contains valid historical understandings and interpretations with no 
errors significant enough to detract from the argument.

3 The student’s response
• constructs an acceptable argument that

 ○  provides a general analysis of the role of civil rights activists and 
leaders in causing change at the federal level, and

 ○  generally addresses the effectiveness of federal action on civil rights 
issues during the period from 1954 through 1965;

• supports the argument with sufficient and appropriate evidence that
 ○  addresses and demonstrates understanding of three of the 

documents, and
 ○  integrates adequate relevant information beyond what is provided in 

the documents;
• contains mostly valid historical understandings and interpretations, 

although less important ideas or details may be overlooked or 
misunderstood.

2 The student’s response
• constructs a weak and/or flawed argument that

 ○  provides a limited analysis of the role of civil rights activists and 
leaders in causing change at the federal level, and

 ○  partially addresses the effectiveness of federal action on civil rights 
issues during the period from 1954 through 1965;

• supports the argument with limited and/or uneven evidence that
 ○  addresses and demonstrates understanding of two of the documents, 

and
 ○  integrates some relevant information beyond what is provided in the 

documents;
• contains some valid historical understandings and interpretations, but a 

few significant errors may be present.
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Score U.S. History Task Rubric—Civil Rights Movement
1 The student’s response

• must include at least one valid historical understanding or interpretation 
that addresses the prompt and is stated in the student’s own words; 

• must demonstrate a minimal understanding of the topic;
• may contain several significant errors.

0 The student’s response is incorrect, irrelevant, too brief to evaluate, or blank.

Scoring Notes
A sophisticated argument uses evidence persuasively to develop the thesis and 
includes explicit recognition of the complexity of historical events. For example, 
a sophisticated argument may analyze patterns of continuity and change, 
recognize the presence of overall trends and exceptions to those trends, explain 
different perspectives on a historical experience, evaluate multiple cause-and-
effect relationships, describe the limitations of the documents provided, etc. 

An acceptable argument has a historically reasonable thesis supported by 
several relevant ideas but will generally be simpler than a sophisticated 
argument. For example, the argument may analyze changes or continuities 
(but not both), recognize the presence of a major historical trend, explain only 
one main perspective, identify simple cause-and-effect relationships, etc. 

A weak or flawed argument may fail to reach the acceptable level for a variety 
of reasons. For example, the argument may present some disjointed pieces of 
evidence while leaving the thesis unstated or implied, present a reasonable 
thesis but fail to support it with accurate and relevant evidence, present a 
thesis that demonstrates a weak grasp of history, address only a narrow aspect 
of the given topic, etc.

There are a wide variety of responses that could receive any score, including 
a score of 4. While still addressing the given topic, students may choose 
to emphasize different historical trends. They may support their argument 
by incorporating various aspects of the documents and types of additional 
information. The examples listed here show possible lines of evidence, but 
others not listed could also be included in a well-reasoned response. When citing 
evidence from the provided documents, students may specifically reference the 
name or number of the document, paraphrase or quote the document, and/or 
describe aspects or details within the document.
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Characteristics of a Strong Response
A strong response is logically organized into several paragraphs. Any errors 
in spelling, punctuation, grammar, or capitalization do not interfere with the 
ability of the reader to understand the ideas presented.

A strong response may develop one or more lines of reasoning to support the 
argument. Here are some examples:

• Specific leaders and organizations of the civil rights movement made 
significant contributions to the country’s overall progress toward greater 
equality and opportunity. Their ability to articulate a clear vision, persuade 
the public, and encourage people to take action helped accelerate the 
movement.

• The use of nonviolent methods of protest, such as rallies, boycotts, and 
sit-ins, allowed thousands of ordinary Americans to voice their frustration 
with the status quo. Such events also helped raise public awareness of 
civil rights issues and create sympathy and support among the American 
people, including whites. Public support for civil rights eventually turned 
into political pressure that allowed for the passage of laws such as the Civil 
Rights Act and the Voting Rights Act. 

• Federal action in the form of court decisions and laws had mixed 
results. Although decisions such as Brown vs. Board of Education or 
the unconstitutionality of segregated public transportation gave African 
Americans new rights, some states resisted implementing the changes.  
This resistance forced the federal government to take additional actions, 
up to and including sending the National Guard, to enforce the law. 
Nonetheless, the increased rights and opportunities ultimately created 
by federal action resulted in profound changes in the day-to-day lives of 
millions of Americans.

A strong response addresses at least four of the documents appropriately,  
by citing such evidence as

• the high level of citizen participation and sacrifice in protesting for greater 
equality (document 1);

• the effectiveness of the Montgomery bus boycott and associated court cases 
in winning the end of segregation in public transportation (document 2);

• Martin Luther King’s promotion of nonviolent protest and civil disobedience 
of unjust laws (document 3);

• the existence of an alternative protest movement that employed more violent 
and controversial methods (end of document 3);

• the large multiracial turnout, diverse demands, and political pressure 
generated by the March on Washington (document 4);

• the sweeping legislative reforms contained within the Civil Rights Act 
(document 5);
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• President Johnson’s implied concerns about implementing the Civil Rights 
Act (document 5).

A strong response also includes relevant information beyond what is presented 
in the documents, such as

• the roles of civil rights leaders not explicitly named in the documents;

• details regarding additional court cases and/or laws relevant to civil rights, 
such as Brown vs. Board of Education, the Voting Rights Act, etc.;

• details regarding additional events relating to the struggle for civil 
rights during the period, such as sending the National Guard to enforce 
integration in Little Rock, Arkansas, violent racial clashes in Birmingham, 
Alabama, and elsewhere, the voter registration drives of 1965, etc.
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Sample Student Responses 

Score Point 4
The following sample shows a student response typical of those which received 
a score of 4. A score of 4 is given when a student constructs a sophisticated 
argument, thoroughly supports the argument with evidence from both the 
documents and his or her outside knowledge, and communicates his or her 
ideas effectively. The response should include no errors significant enough to 
detract from the argument.

Student Response

During the period from 1954 through 1965 the issue of Civil Rights was a “hot button” topic in 
the United States.  Many of these issued were addressed either through legislation passed 
during this time period or via Supreme Court rulings that overthrew prior cases (Plessy v. 
Ferguson) which had allowed segregation and thus Jim Crow laws to be passed.  In addition, 
we began to see African-Americans participate in non-violent demonstrations and protests 
designed to call attention to the plight of African-Americans.  These protests took place in 
many different parts of the United States, however, they primarily took place in the South.

In	1954,	leaders	such	as	Thurgood	Marshall	led	the	fight	in	Brown	v.	Board	of	Education	of	
Topeka, Kansas.  Marshall successfully argued against “separate but equal.”  Chief Justice 
Earl Warren ruled that separate but equal was inherently unequal.  This brought an end to 
segregation in public schools bringing African-Americans and whites to the same schools.  
While the ruling in Brown v. Board of Education was seen as a victory, in the South a policy 
known as “Massive Resistance” was put into place by Sen. H. Byrd of Virginia to try and not 
comply with the court ruling to desegregate at “all deliberate speed.” Other civil rights activists 
such	as	James	Meredith	-the	first	African-American	who	integrated	Ole	Miss	(University	of	
Mississippi) as well as the Little Rock Nine, and school children like Ruby Bridges were lesser 
known, but no less important to the movement.

In 1956, the high court ruled that the segregation of buses was also illegal.  This case 
stemmed from an Alabama law which required the segregation of the races on intrastate 
buses.  The Court sided with a Federal court which ruled that the segregated buses violated 
the due process and equal protection clauses of the Fourteenth Amendment to the U.S. 
Constitution.

During the early 1960s, the Sit-In at coffee houses and lunch counters became one method by 
which African-Americans made their points to society about the inequities facing Blacks during 
this time period. Among the leaders of the Civil Rights movement, individuals differed on the 
methods	of	which	to	fight	for	civil	rights.		Whereas,	people	like	Stokley	Carmichael	and	Huey	
Newton, who organized the Black Panthers, agreed with a more violent means to achieve their 
goals, Martin Luther King, Jr. and Rosa Parks adhered to non-violent methods, such as civil 
disobedience.	Rosa	Parks	act	of	defiance	led	to	her	being	arrested	for	refusing	to	surrender	
her seat on a bus in Alabama to a white man,  despite the fact that she was seated in the 
correct	place	for	an	African-American.	As	the	bus	filled,	the	white	man	ordered	Ms.	Parks	
to surrender her seat.  She politely refused.  This resulted in her arrest and led directly to a 
prime example of non-violent resistance -the Montgomery Bus Boycott. Meanwhile, leaders 
like Martin Luther King, Jr. targeted Birmingham, Alabama for non-violent protests because he 
considered Birmingham to be the most segregated city in the United States.  
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Student Response continued

While in Birmingham, protesters, many of which had younger school children, women, as well 
as	whites,	saw	dogs	attack,	fire	hoses	sprayed	to	control	the	crowd,	and	others	were	beaten	
for their involvement. During these protests, which included marching, sit-ins, and non-violent 
protest, Dr. King was arrested and taken to jail where he composed the Letter from the 
Birmingham Jail.  The letter was in response to white clergy who opposed King’s methods 
of breaking laws, etc.  King, very eloquently, in the words of St. Augustine, argues “an unjust 
law is no law at all.”  Furthermore, according to Dr. King’s  civil disobedience was an effective 
means of working towards civil rights because it will raise awareness when people are 
arrested for breaking unjust laws.  At the March on Washington, King gave his most famous 
speech the “I Have A Dream” speech and it proved to be the highlight of the march.

Following the assassination of President Kennedy, Lyndon Baines Johnson pushed for civil 
rights legislation.  Finally in July 1964 the Civil Rights Act of 1964 was passed and signed 
into law.  This act was to ensure the blessings of liberty will be secured for all Americans, 
regardless of color.  It goes on to state that those who are equal before God will now be equal 
in polling places, classrooms, as well as other public places.  It brought an end to the era of 
Jim	Crow	and	brought	African-Americans	into	the	polling	places	and	into	elected	office	in	time.

Ultimately, the Civil Rights movement brought an end to the segregationist laws that were in 
place, primarily in the South.  It brought liberty to African Americans.  

This response develops a sophisticated argument describing in detail the 
role of civil rights activists and leaders in causing change at the federal level 
during the period from 1954 through 1965. The student effectively argues 
that “the Civil Rights movement brought an end to the segregationist laws 
that were in place.” The response incorporates, either indirectly or directly, 
all five documents and a significant amount of outside information beyond 
what is presented in the documents. The explanations of the diversity of 
approaches among civil rights activists and the key roles of both leaders and 
ordinary citizens within the movement help this response reach the level of 
sophistication needed to score a 4. 

The student supports the argument with information from the documents 
provided. For example, in the third paragraph, the student not only observes 
that the Supreme Court struck down the segregation of buses, but also describes 
the court’s reasoning, that the law “violated the due process and equal protection 
clauses of the Fourteenth Amendment to the U.S. Constitution.” In the second 
to the last paragraph, the response correctly summarizes the goal of the Civil 
Rights Act of 1964 and its importance in ending “the era of Jim Crow.” 

The student makes extensive use of outside knowledge to further the argument. 
The first and second paragraphs describe the legal background to Jim Crow 
laws including Plessy v. Ferguson and the resistance in the South to the 
implementation of Brown v. Board of Education. In this section, the student 
addresses the effectiveness of federal action on civil rights. 
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The fourth paragraph demonstrates an understanding of some of the 
challenges facing civil rights activists. Though extending slightly beyond the 
chronological confines of the task, the information about how the lesser-known 
African American leaders Stokely Carmichael and Huey Newton advocated a 
different strategy to create social change presents a contrast to those leaders 
directly referenced in the documents, Martin Luther King Jr. and Rosa Parks. 
The paragraph also describes the police brutality, which was the backdrop for 
Dr. King’s advocacy for non-violent protest.

The response could have been improved with better organization. For example, 
the discussion of the end of the Montgomery bus boycott occurs before the 
discussion of its beginning. The response would also have been enhanced by 
more clearly acknowledging that the passage of the Civil Rights Act of 1964 
alone did not immediately resolve all of the inequalities African Americans 
confronted. Overall, however, the response meets the level of analysis needed  
to score 4 points.
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Score Point 3
The following sample shows a student response typical of those that received 
a score of 3. A score of 3 is given when a student constructs an acceptable 
argument that addresses the prompt and supports the argument with 
evidence from both the documents and the student’s outside knowledge. 
Responses that receive a 3 may contain minor errors or misconceptions.

Student Response

Civil Right leaders were very vital to the movement. Without the civil rights activists and 
leaders it is doubtful that civil rights would be achieved and the federal government 
would have acted effectively at a national level so that civil rights would be maintained at 
a national level. They proved to the world no matter how small you are you can make a 
difference.  

Activists, such as Rosa Parks, fought for equal rights. Parks made a simple decision 
of not giving her seat to a ‘white’ man on an Alabama bus. According document 2, 
the Supreme Court ordered Alabama to integrate its buses. a single act can make a 
difference on a federal level. Dr. Martin Luther King Jr. was thrown into jail for leading a 
nonviolent protest. The word of the ‘white’ man only seemed effective against King, until 
Dr. Martin Luther King Jr.’s voice was heard. Dr. Martin Luther King Jr. stated, “Nonviolent 
direct action seeks to create such a crisis and foster such a tension that a community 
which has constantly refused to negotiate is forced to confront the issue. It seeks to so 
dramatize the issue that it can no longer be ignored.”(Document 3). There decisions to 
promote equality in civil rights was risky, especially when becoming involved with federal 
law. However, their ‘riskiness’ resulted in victory.

Although some of the tactics used by civil rights activists may not have had immediate 
success, all of the efforts put in to achieve equality among races came together to form a 
cumulative effect. With	the	many	protests	that	were	going	on,	the	president	finally	passed	
a	law;	The	Civil	Rights	Bill.	Like	Lyndon	B.	Johnson	states	in	his	radio	and	television	
remark, he states that the Bill’s purpose was to “promote a more abiding committment 
to freedom,a more constant pursuit of justice, and a deeper respect for human dignity.” 
(Document 5). With this bill being signed, everything that the activists and civil rights 
leaders have done to promote equality beyond all people of America had payed of.   
It was also civil rights activist’s and leader’s action that lead to voting reform being 
enacted by the federal government the next year.

Each activist and leader had a sole purpose and a goal to reach to make the world 
a better place for people of all races. They met their goals and are remembered for 
changing the American way for the better. 

The response develops an argument and supports the argument with specific 
evidence from the documents and some outside knowledge. The main argument 
developed is that without civil rights leaders, federal action would not have 
been taken and civil rights would not have been achieved. The argument 
lacks sophistication because it mostly ignores the participation of the many 
thousands of ordinary civil rights activists, and it fails to mention the ongoing 
challenges African Americans faced even after the passage of the Civil Rights Act. 
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The overall effectiveness of the argument is further weakened by the student’s 
grammar, usage, and word choice, which interfere with the reader’s ability to 
understand all of the ideas being presented.

In the second paragraph, the student relevantly incorporates and shows 
understanding of document 2, but misses the opportunity to explain the 
Montgomery bus boycott and the cumulative impact of the actions of many 
citizens. This paragraph continues with the vague statement, “The word of 
the ‘white’ man only seemed effective against King, until Dr. Martin Luther 
King Jr.’s voice was heard.” The paragraph ends with an excellent quote from 
document 3, but the quote is neither explained well nor integrated effectively 
into the argument.

The third paragraph could have been strengthened by including specific 
information about protests and demonstrations, such as referencing  
document 4, or incorporating outside knowledge. The paragraph makes good 
use of document 5 by conveying that the Civil Rights Act of 1964 represented 
a significant accomplishment and culmination of the efforts of civil rights 
activists. The response concludes with the overly simplistic assertion that civil 
rights activists and leaders “met their goals.”
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Score Point 2
The following sample student responses show the work of two students who 
received a score of 2 for their responses. A score of 2 is given when a student 
constructs a weak or flawed argument and supports the argument with limited 
evidence. The response may include a few significant errors.

Student 1

The	role	of	the	civil	rights	activists	and	leaders	significantly	changed	the	world	with	their	
boycotts, marches, speeches, and sit-ins. They proved that the fourteenth amendment 
was an unfair law. It provides that citizens shall have equal protection of the law and due 
process of the law (taken from doc. 2). The activists were able to convince the Supreme 
Court to change laws and remove segregation on buses. Because of this icident, many 
activists grew bolder, which lead to more Americans changing and taking a stand for Civil 
Rights. 

From 1954 through 1965 many important events took place that changed the U.S. 
history forever. in 1954 was Brown vs. Board of Education. In 1955 Rosa Parks lead the 
Montgomery Bus Boycott. In 1960, lunch counter sit-ins began as the start of the Civil 
Rights Movement. In 1965, Malcom X(the US political activist) was shot and killed. The 
effectiveness of these actions were what brought America together. spocks men like 
Martin Luther King Jr. and Thurgood Marshall changed the world. They saw freedom and 
oppuritunity, and they didnt back down.

This response attempts to develop an argument and provides some evidence.  
The first paragraph incorporates some useful references to the first two 
documents; however, the second sentence includes a significant error in 
stating that the fourteenth amendment was an unfair law. In the second 
paragraph, the student lists facts about the civil rights movement without 
clearly tying them to a main idea or argument. 

Student 2

There were many people for and against equality of races.  Many people played major 
roles in the long lasting debate over freedom.  Freedom of every man, not just whites, not 
just blacks, but all men and women, the freedom to apply your rights without fear of being 
discriminated by anyone.  Compared to the amount of people who fought for it, very few 
are recognized.  Among these few are of course are Dr. Martin Luther King Jr., Rosa 
Parks, and Lyndon B. Johnson.  A preacher, a bus-rider and the president of the United 
States all had the same thing in common, they all believed in equality.  King of course 
led the civil rights movement.  He encouraged nonviolent protests and disobedience 
of UNJUST laws.  This eventually snowballed into a huge movement full of blacks and 
whites alike just ready for equality.  Lyndon signed the bill into law.  He was one of the 
last links in the cycle.  He also told all Americans listening to his broadcast what to expect 
and what was going on.  Many others wrote in newspapers supporting it and a lot of 
Americans	agreed	and	the	laws	finally	passed.
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This response develops an argument and incorporates understanding of  
the third and fifth documents; however, the response demonstrates only 
minimal knowledge from outside the documents and does little to address  
the effectiveness of federal action on civil rights issues.

Score Point 1
The following sample student responses show the work of two students who 
received a score of 1 for their responses. A score of 1 is given when a student 
demonstrates a minimal understanding of the topic by making at least one 
valid historical interpretation or observation which is relevant to the topic and 
stated in the student’s own words.

Student 1

From 1954 through 1965, civil rights activists worked hard to cause change at the 
federal level. They had peaceful protests, sit ins, and marches. Although the government 
reacted to these actions in a violent way, the activists never gave up. Because of their 
persistance, new laws were passed and discrimination was declared unconstitutional. 

The student has provided a reasonably accurate summary of the civil rights 
period; however, the student has not provided detailed evidence to support  
the statements made nor incorporated information from the documents.

Student 2

Civil Rights activist in the federal government during the mid 1950’s to the mid 1960’s 
mainly worked to get the Civil Rights Act of 1964 passed to end the common phrase 
“seperate but equal”. During this time it was common for the establishments to have 
different facilities for different races of men and women. After the Civil Rights Act of 1964 
was	passed	all	Afican	Americans	were	to	be	treated	the	same	as	white	men	and	women.

The student has briefly described segregation and the importance of civil rights 
activists and the Civil Rights Act of 1964 in ending segregation; however, the 
response fails to develop a clear argument supported by evidence.
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Score Point 0
The following sample student responses show the work of two students who 
received a score of 0 for their responses. A score of 0 is given when a student 
response is incorrect, irrelevant, too brief to evaluate, or blank.

Student 1

the national government did a lot more for civil rights in the years spaning 1954-1965. for 
example, thry passed the 14th amedment

The first sentence could have been included in a response that received points; 
however, it was supported only by the second sentence, which demonstrates 
a significant misunderstanding of history and of document 2. Overall, the 
student has not demonstrated a minimal understanding of the topic nor stated 
a valid historical understanding in his or her own words, which would be 
necessary to receive a score of 1. 

Student 2

The effectiveness of federal action on civil rights issues during the period from 1954 
through 1965 is that it is causing corruption in the US.

This response demonstrates no understanding of the civil rights movement.
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